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Studies have firmly established the importance of reading aloud as one of the most important 
activities for reading success (Bredekamp, Copple, & Neuman, 2000).  However, simply reading 
aloud to children does not by itself impact children’s reading abilities; dialogue about and 
beyond the immediate context of the book is critical (Whitehurst & Lonigan, 1998; Dickinson & 
Tabors, 2001).   
 
Importantly, studies show that book discussions that focus beyond the immediate context of the 
book have a greater impact on children’s literacy (Dickinson & Tabors 2001; Snow et al., 1995).  
 
Overall children learn by talking with adults:  during daily routines, storytelling, reading, by 
relating personal experience, and having complex conversations in which they offer opinions 
(Burns, Griffin, & Snow, 1999). 
 
Intentional, focused instruction should be based on clearly defined goals and embedded in daily 
routines (NAEYC & NAECS/SDE 2002). To achieve these goals, teachers need to provide both 
planned experiences and ones that emerge as an outgrowth of children’s interests, offering a 
balance between teacher-centered and child-initiated activities (Hohmann & Weikart, 1995). 
 
PROFESSIONAL DEVELOPMENT 
 
“The knowledge and skills of the teacher account for the largest difference in academic 
achievement than any other single factor. (Darling-Hammond et al., 1999).  The professional 
development of teachers has been shown to be integrally related to the overall quality of early 
childhood programs and thus, the overall effect of those programs in having a positive outcome 
for children” (Kontos et al., 1997). 
 
Well-designed and effective professional development programs are job-embedded, continuous, 
collaborative, and research-based” (Epstein, 1993).   
 
SERVICES AND INSTRUCTIONAL MATERIALS 
 
Approximately 20% of children have difficulty acquiring reading skills, particularly awareness of 
sound-symbol relationships. These children decode text at a slower rate than average (Lyon, 
1995 and Lyon & Motats, 1997). 
 
The building blocks of literacy for young children, in addition to oral language development, 
have been identified as print awareness, alphabetic knowledge, and phonological awareness 
(Burns, Griffin, & Snow, 1999). 
 
In learning to read, children must unlock the relationships between the sounds they use to say 
words and the letters of the alphabet (Juel, 1996; Chall & Popp, 1996; Torgeson, 1998).  
Children’s ability to discern the sounds in words and link them to alphabetic symbols is a strong 
predictor of reading success (Stanovich & Seigel, 1994; Stanovich, 1993; Vellutino, Scanlon, & 
Sipay et al., 1996). 
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SCREENING ASSESSMENTS 
 
The primary role of assessment in early childhood education is to provide insight into the 
educational experiences that will be the most valuable for individual children (Burns, 1996, 
Bodrova & Leong, 1996). 
 
Teaching and assessment need to be inseparably fused in an ongoing cycle of refinement 
(Meisels & Aktkins-Burnett, 2000). 
 
Appropriate assessment and monitoring of children’s learning contributes to decision-making 
about practice, designing programs and planning curricula (Wiggins, 1998). To achieve these 
aims, teachers should use multiple methods of assessment over time, including observation, 
investigation, and interviews, as well as more formal assessments (Shepard et al., 1998). 

 
The primary role of assessment in early childhood education is to provide insight into the 
educational experiences that will be the most valuable for individual children (Burns, 1996; 
Bodrova & Leong, 1996).  Assessment should support and inform instruction (Shepard, Kagan 
& Wurtz, 1998). 
 
Curriculum-embedded forms of assessment allow children to demonstrate their knowledge or 
skills through active engagement in classroom activities (Meisels, 1996).   
 
For all children, it is individually, culturally, and linguistically appropriate measures of their 
strengths, development, progress, and needs that will provide vital information to professionals 
involved in promoting children’s learning (Stiggins, 2001; McAfee & Leong, 2002). 
 
INTEGRATION 
 
“A recent comprehensive review of early childhood programs for children from low-income 
families concludes that preschool programs can produce large effects on IQ during the early 
childhood years and sizable persistent effects on achievement, grade retention, special 
education, high school graduation, and socialization” (Barnett, 1995). 
 
“Research is beginning to delineate the key experiences and circumstances that will enable 
children to realize their potential.  These include nurturing relationships with caregivers, 
experiences that encourage social interchange, varied opportunities for expression, appropriate 
physical activity, cognitive stimulation and challenge, opportunities to explore the environment, 
and involvement with language, print, and other forms of communication”  (Brazelton & 
Greenspan, 2000; Denton & West, 2002; Whitehurst & Lonigan, 2001). 
 
“Children use language for complex and varied purposes.  Language and literacy development 
is not only vital to specific reading skills and overall cognitive development, but recent research 
reveals that it plays an important role in children’s social competencies.  For instance, one study 
has correlated children’s literacy with their ability to empathize with others” (M.Regalado et.al., 
2001). 
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Building Language for Literacy Research Goals 

 

 
Research proves that reading aloud to children is the most important activity for building 
concepts and skills for reading success.  Therefore, during Story Time (20 minutes per day), 
high-quality literature is read, reread, and then discussed to build vocabulary and language 
skills. 
 
Research says that growth in vocabulary and oral language use is related to reading success.  
Therefore, the BLL program encourages the use of specific names and descriptive words when 
talking with children, as well as referring to signs and labels around the room. 
 
Research indicates that phonological awareness is related to reading success and begins to 
develop through traditional rhymes and word games. Therefore, the BLL program has a daily 
Song and Poem Time (15 minutes per day) where children sing songs, say chants and rhymes, 
and play with the sounds of language through poetry. 
 
Research says that children acquire knowledge of letters and sounds through writing as well as 
through reading.  Therefore, BLL provides drawing and writing opportunities after Story Time 
experiences, where children are encouraged to create their own illustrated songs and rhymes 
based on those introduced. 
 
Research shows that a print-rich environment is critical for helping children incorporate literacy 
into play and to use literacy tools functionally.  Therefore, Scholastic has provided Choice Time  
(20 minutes per day) literacy tools and activities that can be used in learning centers. 
 

 
Building Language for Literacy Research Foundation 

 

 
Building Language for Literacy is based on the educational research reported in the following 
three publications. 
 

1. Learning to Read and Write: Developmentally Appropriate Practices for Young Children.  
A joint position statement by the National Association for the Education of Young 
Children (NAEYC) and the International Reading Association (IRA).  By Susan B. 
Neuman, Carol Copple, and Sue Bredekamp.  Copyright 2000, published by NAEYC, 
Washington, DC. 

 
2. Preventing Reading Difficulties in Young Children.  National Research Council.  

Committee Co-Chairs Catherine E. Snow and Susan Burns.  Copyright 1998, published 
by National Academy Press, Washington, DC. 

 
3. Report of the National Reading Panel, Teaching Children to Read.  National Institute of 

Child Health and Human Development (NIH Publication No. 00-4769).  Copyright 2000, 
published by US Government Printing Office, Washington, DC. 

 
Note:  One of the authors of Building Language for Literacy is Catherine Snow, Ph.D. who 
co-authored the book Preventing Reading Difficulties in Young Children.  Another author of 
Building Language for Literacy is Susan Neuman, Ed.D., one of the authors of the NAEYC – 
IRA Joint Position Statement. 
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About Scholastic Inc. 

 
Scholastic is committed to providing teachers with effective materials for every stage of reading 
instruction to ensure that students develop the skills and strategies needed to succeed in 
school.  Our reputation is built on an 85-year history of helping foster and support effective 
learning for all students.  For years, we have worked with leading researchers to develop 
scientifically based products that produce significant results in student achievement, as well as 
meaningful changes in teacher effectiveness. 
 
We look forward to partnering with you to improve reading achievement, and would like the 
opportunity to talk with you about how we can best support your efforts to implement No Child 
Left Behind (NCLB) over the next several years.  
 
 


